Inclusive Teaching Strategies: Re lecting on Your Practice
Do you or would you use any of the following strategies?

✓= I use this in my teaching
~ = I sort of use this in my teaching
X = I do not use this in my teaching
✩ = I would like to try this, though I may need more informa on or resources

Instructor-Student Interac ons
Learn and use students’ names -- what they choose to be called and how they pronounce it.
Distribute a student background ques onnaire early in the term to learn about students’ experience with the course
topics, educa onal background, professional ambi ons, general interests, etc.
Communicate your belief that all students can succeed and all students can learn a lot.
Allow for produc ve risk and failure. Make it known that struggle and challenge are important parts of the learning
process, not signs of student deﬁciency.
Seek mul ple answers or perspec ves to ques ons.
Be aware of your own generaliza ons about student experiences.
Be aware of how humor might single students out.
Refrain from asking individual students to speak for a social iden ty group.
Communicate in wri ng and person your goal of making learning equally accessible to all students.
Tell students why you are raising poten ally sensi ve or uncomfortable topics.
Model produc ve disagreement, showing how to cri que a statement or idea rather than the speaker.
Stop or intervene in a discussion if comments become disparaging or devalue other students’ experiences.
Give verbal instruc ons with a wri en corollary.
Allow ample me for any in-class ac vi es that require reading, and provide guidance that reﬂects the fact that
processing mes will vary.
Elicit feedback from students about their learning experiences during the course.
Ask your program coordinator to observe your class and collect data about how you include or interact with diﬀerent
students.

Student-Student Interac ons
Encourage students to learn and use one another’s names.
Use icebreakers regularly so students can learn about one another.
Establish guidelines, ground rules, or community agreements for class par cipa on.
In class, have students work in pairs, triads, or small groups.
Have students write, share, or think about how their background can contribute to their learning.
On the syllabus, iden fy collabora on or perspec ve-taking as skills students will build in the course.
In class, explain the value of collabora on for learning. Speak of students’ diverse perspec ves as an asset.
Provide students opportuni es to reﬂect on what they learned through collabora ve ac vi es (formal or informal).
Deliberately assign students to small, heterogeneous groups that do not isolate underrepresented students.
Establish ways for students to intervene if they feel a certain perspec ve is being undervalued or not acknowledged.

Content
Choose resources that deliberately reﬂect the diversity of contributors to the ﬁeld.
Use visuals that do not reinforce stereotypes but do include diverse people or perspec ves.
Use diverse examples to illustrate concepts.
Be aware of references that are likely to be unfamiliar to some students based on their backgrounds.
Teach a variety of approaches to the topic, even ones you disagree with.
Deliberately choose ac vi es with a range of student physical abili es in mind.
Deliberately choose ac vi es with students’ range of ﬁnancial resources in mind.

Instruc onal Prac ces
Ask students to assess their own goals and help move them towards those goals.
Assess students’ prior knowledge about your subject and topics so that you can accurately align instruc on with their
needs.
Help students connect their prior knowledge to new learning (e.g., before introducing a new topic ask students
individually to reﬂect on what they already know about the topic).
Invite students to iden fy examples that illustrate course concepts.
Use a variety of teaching methods and modali es (verbal, visual, interac ve, didac c, etc.) rather than relying on one
mode of engagement.
Ask students for concrete observa ons about content (e.g., a reading, image, set of data) before moving to opinion.
(This can give everyone a common star ng point and model analy cal processes you want to teach).
Create me in class for students to discuss and ask ques ons about class-related ac vi es.
Emphasize the larger purpose or value of the material you are studying.
Structure discussions to include a range of voices: e.g., take a queue, ask to hear from those who have not spoken,
wait un l several hands are raised to call on anyone, use think-pair-share ac vi es.
Use brief in-class wri ng ac vi es to get feedback on what students are learning and thinking.
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